	
	
	



Collecting Student Feedback: A Resource for Teaching Assistants
What is this resource? 
This resource is intended for Teaching Assistants (TAs) looking to collect student feedback regarding how they are fulfilling their TA duties (optional, and for professional development purposes). 
Why should TAs collect feedback on their work as a TA?
It is a good practice for TAs to collect anonymous student feedback on their work as a TA both mid-term (so they can make changes to enhance the learning experience for the current cohort of students), and at the end of term (so they can make changes to enhance the learning experience for future cohorts of students) (Berenson & Jeffs, 2021; Golding & Adam, 2014). The feedback should be anonymous to protect both the TA, and their students (e.g., a TA would never want a student to suspect that a grade they received was in any way related to the feedback they provided on their work as a TA).  
Collecting mid and end of term feedback will not only benefit the student learning experience, but also the TA. The feedback will foster reflective teaching practice and serve as evidence of teaching effectiveness that the TA can include in their teaching portfolio, a document oft used to support applications for post-secondary teaching positions (Golding & Adam, 2014). 
Note: Student evaluations of teaching do have limitations that educators should keep in mind. Research has shown that student evaluations may not always reflect the quality or effectiveness of teaching (Boring, Ottoboni, & Stark, 2016; Galbraith, Merrill, & Kline, 2012). One issue is bias in student responses. Factors such as the instructor’s gender, race, age, and perceived personality can influence student ratings. This can mean lower scores for women, instructors of color, and those who do not conform to stereotypical expectations (Spooren, Brockx, & Mortelmans, 2013). Caution is advised when interpreting student evaluations of teaching, and they should be supplemented with other forms of evaluation such as peer-feedback and reflection on one’s own teaching (Uijtdehaage & O’Neal, 2015).
Do TAs need to get permission from their supervising instructor to collect student feedback?
Yes! Before a TA attempts to collect student feedback, it is imperative that they first get permission to do so from their supervising course instructor. The instructor will have insight as to what student feedback is already collected for TAs (if any) in the Department / School. They may also have some tips and tricks to offer regarding how (e.g., paper and pencil vs. online) and when (in class, lab, or tutorial vs. outside of class, lab, or tutorial) the TA might best go about collecting feedback. 
How might TAs prepare students to provide quality feedback? 
A TA should take the time to share with students the purpose and importance of the feedback, as doing so can increase buy-in and lead to higher participation and completion rates (Miller, O’Connor, & Ford, 2024). Another way in which TAs may encourage students to offer quality feedback is by sharing what quality feedback looks like, providing examples. Moreover, the TA could ask students to provide specific examples and reasons behind their feedback, as that tends to make the feedback more actionable.
What questions might TAs ask?
The questions a TA asks may be qualitative or quantitative. Most often, it is beneficial to include a mix of qualitative and quantitative questions, keeping the number of questions asked to a minimum (i.e., generally no more than 12 questions). Each question should be straightforward and easy to understand, avoiding jargon.
When selecting questions, a TA should consider not only what information they might need to enhance the student learning experience in the course, but also what information they might need to continue to grow and develop as an educator (Gormally, Evans, & Brickman, 2014; Weimer, 2013).
Some popular qualitative and quantitative questions / prompts used for collecting feedback are shared below for your consideration. 
Qualitative Questions / Prompts
1. One Minute Paper
· Please spend one minute writing about your learning experience with the TA.
2. Stop-Start-Continue
· What should the TA stop doing to support or improve your learning?

· What should the TA start doing to support or improve your learning?

· What should the TA continue doing to support or improve your learning?

3. Specific Questions / Prompts
· One thing the TA did that helped me learn was...

· One thing the TA did that detracted from my learning was...

· Overall, the quality of my learning experience with the TA was…
Quantitative Questions / Feedback Prompts
1. Likert Scale Questions
Please indicate your level of agreement / disagreement with each statement using a 5-point scale where 1 = Strongly Disagree, 3 = Neutral, and 5 = Strongly Agree.
· The TA fostered a safe and inclusive learning environment. 
· The TA ensured that the labs / tutorials were accessible, and all students could participate. 
· The TA came to the labs / tutorials organized and ready to support student learning.
· The TA was able to effectively navigate the lab / tutorial teaching technologies to support student learning.
· The TA clearly communicated the subject matter of the tutorials / labs.
· The TA was able to effectively answer student questions.
· The TA responded to student inquiries / addressed student concerns in an acceptable timeframe.
· The feedback the TA provided aided student learning. 
· Overall, the TA was effective in helping me learn. 
What should TAs do with the student feedback they receive?
After collecting student feedback, a TA should take time to read and consider the comments. Thereafter, they can focus on identifying recurring themes and patterns in the responses, pinpointing 2-3 key takeaways regarding strengths and opportunities for enhancement. 
In the case of mid-course feedback, a TA should also report back to students on the feedback received. Ideally, they would note the key themes / patterns that emerged and any changes they plan to make and why. They should also share the feedback that they cannot act on and explain why the changes are not possible (e.g., logistical constraints, curricular requirements), for providing a rationale helps students understand the limitations and shows that the TA considered their suggestions thoughtfully (Payette & Brown, 2018). Importantly, no changes should be made to the course itself without first seeking permission from the supervising course instructor. 
Finally, the TA should consider documenting the feedback, and their reflections on the feedback, in their teaching portfolio (see this guide for examples of how to summarize qualitative and quantitative data. In doing so, consider using a student-centred approach. For example, if many students were to say something that could be perceived as negative, such as “I don’t see the relevance of content x,” think of it as a barrier to learning that you could work to address. How could you change your teaching of content x to make its relevance more explicit? (Golding & Adam, 2014).
Where should I look for more information about collecting student feedback? 
For more information on collecting student feedback, please see the Collecting Feedback on Your Teaching online module in the MacPherson Institute Learning Catalogue. This module was developed for course instructors, so do keep that in mind while reviewing it.
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